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Introduction 

Rationale for these resources 

The Saskatchewan Organic Directorate (SOD) has produced these materials to help middle 

years learners explore the challenges and advantages of local food production , particularly 

that which is embedded in a holistic view of human connection to and dependence on ecologi-

cal systems (see Principles of Local, Organic Food in Saskatchewan). These resources, 

three units, for middle years contextualize the benefits of local, organic foods within  the larger 

picture of sustainability principles and practices.  The lessons within each of the three units 

can be added to other units of study, adapted, changed, and / or used as catalysts for further 

study, according to student interests, community needs,  and available time.  

 

Unit One introduces students to the connections between their food choices and their ecologi-

cal foot prints, and making healthy choices. 

Unit Two introduces the students to climate change and the need for individual and community 

responses to help mitigate it. 

Unit Three introduces students to living soils, building and growing and community action pro-

jects 

 

Curriculum Goals Explored: Saskatchewan Ministry of Education 

Among significant changes in Saskatchewanôs Ministry of Education curriculum renewal pro-

cess are the introduction of outcomes and indicators of learning rather than the previous foun-

dational and learning objectives, and also, the stronger focus on depth of understanding stem-

ming from active study and learning. 

 

Both the broad areas of learning and the cross-curricular competencies are reflected in these 

resources which focus on the need for a sustainable supply of affordable, nourishing food for 

all.  Specific goals in Health, Science, and Social Studies are addressed as well as Career Ed-

ucation.  There are opportunities to engage students in different English Language Arts con-

texts and themes. 

 

 

 

 

Cross-curricular Competencies  

Created in September of 2010 

Can be found at the Ministry of Education web site. 

 

http://education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=127,107,81,1,Documents&MediaID=17258&Filename=Cross-Curricular-Competencies.pdf
http://www.education.gov.sk.ca/adx/aspx/adxGetMedia.aspx?DocID=3890,88,Documents&MediaID=10881&Filename=Information+and+Communication+Technology+Skill+Checkpoints.pdf
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Required  

Area of Study 

 

Goals / learning contexts directly addressed 

Health goals: -Develop the understanding, skills, and confidences necessary to take action to improve 

            health. 

           -Make informed decisions based on health-related knowledge. 

           -Apply decisions that will improve personal health and/or the health of others. 

Science 

 

goals: -Understand the Nature of Science and STSE Interrelationships 

            -Develop Attitudes that Support Scientific Habits of Mind 

            -Construct Scientific Knowledge 

            -Develop Scientific and Technological Skills 

Social Studies goals:  -Examine various worldviews about the use and distribution of resources and wealth in  

             relation to the needs of individuals, communities, nations, and the natural environment, 

             and contribute to sustainable development (RW). 

Career Education goal: -Explore the connections between learning and work pathways and their connections  

         to community. 

         - Engage in inquiry to construct a personal life and work plan. 

English Language 

Arts  

goals: -comprehend and respond (CR), compose and create (CC) and assess and reflect (AR) 

           in a number of contexts including social, cultural and historical; environmental and        

technological: and communicative  

Grade Outcomes Lesson title and Page 

6 RW6.1  - Resources and Wealth (SS) 

 

RW6.2  - Resources and Wealth (SS) 

Ecological Footprint: What is it? What is yours? Whatôs 

so important about it? 7 

Ecological Footprint: What  can we do? 12 

Tracing the Footprint of Our Food  17 

7 IE7.4 - Interactions Within Ecosys-

tems (Sc) 

USC 7.5  - Understanding, Skills and 

Confidences (H) 

 

Ecological Footprint: What is it? What is yours? Whatôs 

so important about it? 7 

Canadaôs Food Guide: Close to Home 36 

 

Middle Years Outcomes ExploredðUnit 1 

RAS= Required Area of Study 

Social Studies = (SS), Science = (Sc), Health = (H), English Language Arts (ELA 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/-moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xmlC:/Users/Heather/Documents/Board%20Minutes
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=science_7.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_7.xml
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grade Outcomes Lesson title and Page 

 

 

 

 

 

 

8 

RW8.1  - Resources and Wealth 

(SS) 

 

 

RW8.2  - Resources and Wealth 

(SS) 

 

 

 

RW8.3  - Resources and Wealth 

(SS) 

 

 

USC 8.6  - Understanding, Skills 

and Confidences  (H) 

 

 

 

 

AP 8.10  -  Action Planning (H) 

 

CC8.2, CC8.3, CC8.6  -  Compose 

and Create  (ELA) 

Ecological Footprint: What  can we do? 12 , 7 

Tracing the Footprint of Our Food  17 , 7  

Whatôs the story of imported foods? 24 

Food Miles: Only One Part of the Picture 29 

Ecological Footprint: What  can we do? 12 

Tracing the Footprint of Our Food  17 

Whatôs the story of imported foods? 24 

Food Miles: Only One Part of the Picture 29 

Sustainable Food Production: Whatôs the best choice?32 

Ecological Footprint: What  can we do? 12 

Tracing the Footprint of Our Food  17 

Whatôs the story of imported foods? 24 

Food Miles: Only One Part of the Picture 29 

Ecological Footprint: What  can we do? 12 

Tracing the Footprint of Our Food  17 

Whatôs the story of imported foods? 24 

Food Miles: Only One Part of the Picture 29 

Sustainable Food Production: Whatôs the best choice?29 

Ecological Footprint: What  can we do? 13 

Whatôs the story of imported foods? 23 

 

9 

USC9.5  - Understanding, Skills 

and Confidences (H) 

Sustainable Food Production: Whatôs the best choice?32 

Canadaôs Food Guide: Close to Home 36 

 

 

other 

Career Education-  These resources help students explore work and critical issues around food 

production, processing, procurement, preparation, marketing, selling, and being actively involved in 

their communities. Due to these foci, outcomes regarding ñConnections to Communityò and ñLife and 

Work Planò from each grade level can be considered. 

English Language Arts  - The resource can be used at all grades at all grades at the middle 

Years level.  Lessons provide numerous opportunities to explore meaningful topics and address 

issues involving a sense of connection to others, a disposition of learning for life and of social agen-

cy. 

continued 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_7.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_7.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_7.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_9.xml
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Outcomes (Unit  One  - outcomes) 

IE7.4 Analyze how ecosystems change in response to natural and human influences, and propose actions to reduce 

the impact of human behaviour on a specific ecosystem. 

RW6.1 Examine and analyze factors that contribute to quality of life, including material and non-material factors.  

RW6.2 Contribute to initiating and guiding change in local and global communities regarding environmental, social, 

and economic sustainability. 

RW8.1  Analyze the social and environmental consequences of living in the Canadian mixed market economy 

based on consumerism. 

CR6.1 View, listen to, read, comprehend, and respond to a variety of texts that address identity, social responsibility, 

and efficacy. 

CC7.1 View, listen to, read, comprehend, and respond to a variety of texts that address identity, social responsibility, 

and efficacy.    =english_language_arts_6.xml 

Assessment 

As students are discussing the key question in the closure, listen to their reasoning, noting scope and depth. When 

groups have completed their reporting to the class, summarize their work, noting depth of thought and encouraging 

further exploration. 

Each question on the webquest is worth one mark.  Total = 20 marks As students are discussing the key question in 

the closure, listen to their reasoning, noting scope and depth. When groups have completed their reporting to the 

class, summarize their work, noting depth of thought and encouraging further exploration. 

Each question on the webquest is worth one mark.  Total = 20 marks  

Materials 

- picture of the Earth, computer access, chalkboard, 

PowerPoint slides set up for reporting 

 

Royal Saskatchewan Museum 

http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf 

 

Earthday Network: Every Day For Everybody ð  Check the Foot print section 

http://www.earthday.org/ 

 

Saskatchewan Organic Directorateð Foot print 

http://foodmiles.saskorganic.com/content/consumers  

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=science_7.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_7.xml
http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf
http://www.earthday.org/
http://foodmiles.saskorganic.com/content/consumers
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Background 

Our footprint represents the productive water and land that is required to support one human for the entirety of her/

his life.  An ecological footprint measures the amount of resources we use and how much is left to sustain our life-

styles, as well as absorbing the waste that is produced.  The categories of foods, goods & services, shelter and mo-

bility are key considerations. 

 

Learning event 

Set:   

Have a picture of picture of the Earth displayed and ask the class how they think we impact the Earth.  What things 

do humans do to harm the Earth and 

what things do humans do to benefit the Earth? Record the studentsô responses on the board. 

 

Method: 

Part 1-  

1. Before the students arrive, go onto the Royal Saskatchewan Museum website and calculate your own Ecological 

Footprint.   

2. Once you have finished discussing the set tell the students what your Ecological Footprint is. 

3. Inform the students that they are going to be calculating their own footprint. Before they calculate their footprint 

they will be asked to investigate the Royal Saskatchewan Museum website. They will be asked to  fill in the óweb 

questô sheet and then calculate their own footprint. 

Part 2- Students will visit the Earth Day Networkôs footprint calculator, create their own avatar (a cyberspace charac-

ter), and assess the footprints of their homes. 

Closure: When students have completed the above activities, have them, in small groups, discuss the question: 

"What's so important about our ecological foot prints?", recording their conclusions on a PowerPoint slide. Have each 

group report to the larger class.  
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WebQuest Ecological Footprints 
 

Instructions:  Log onto your computer and go to the following site  in your web browser.. 

http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf 

 

Investigate óWhat is an Ecological Footprintô and check your understanding of the topic by answering the 

following questions: 

1. What does your ecological footprint represent? 

2. What does your footprint calculate? 

3. How do some activities increase your ecological footprint? 

 

Investigate óAbout this programô and check your understanding of the topic by answering the following 

questions: 

1. What is the ecological footprint calculator based on? 

2. Investigate the food icon:  What does the food footprint estimate? 

3. Investigate the goods and services icon:  What does this include and why is it important? 

4. Investigate the shelter icon:  Why is it important to count the amount of space used? 

5. Investigate the mobility icon:  What type of transportation is included?  What is emitted by the transportation  

       vehicles? 

 

Now go back to the beginning page and select CALCULATE YOUR FOOTPRINT. As you work through  the foot-

print calculation find answers to the following questions from the More Info icons on each page.  The More Info 

information changes as you work through the calculation so check it before answering the footprint question. The 

question numbers match the page of the footprint calculation. 

1. Compare the footprints of people who eat meat and those who don't. Because meats provide nutrients that 

most people enjoy, how can we ensure the least possible negative impact? 

2. Why will people who eat a lot of processed food have a larger footprint?   Why does the use of pesticides and 

synthetic fertilizers in food production increase the footprint of people who eat the food produced? What  

        quantity of greenhouse gasses will one transport truck send into the atmosphere in one food shipment? 

3. What are two effective ways to reduce your goods and services footprint? 

4. What would happen if you kept increasing the number of people who lived with you in your home? 

5. Why are apartment buildings more energy efficient than single dwellings? 

6. Why does riding a bus reduce your ecological footprint?  How do you get to school? 

7. How does car pooling reduce greenhouse gas output? 

8. What is your ecological footprint? How does it compare to others in Canada? 

9. Find the global population. If everyone had a footprint like yours, how many earths would we need to support 

us? 

 

Extension questions 

 

1. What changes would growing a garden at home instead of a lawn make to your footprint? 

2. What impact would drinking water instead bottled beverages have? 

3. What types of energy reduce environmental impacts, and in what ways? 

4. ..... 

http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf
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1. What does your ecological footprint represent? The land and water it takes to provide you with the things 

you use and to absorb our wastes. 

2. What does your footprint calculate? A measure of impact you have on the Earth. 

3. How do some activities increase your ecological footprint? Release carbon in the form of greenhouse gas-

ses, especially carbon dioxide. 

 

Click on óAbout this programô.  Answer the following questions: 

1. What is the ecological footprint calculator based on? Choices we make based on food, goods & services, 

shelter and mobility. 

2. Investigate the food icon:  What does the food footprint estimate? Amount of land and water used to raise 

animals, including fish, and to grow crops. 

3. Investigate the goods and services icon:  What does this include and why is it important? Consumer goods, 

from appliances to cleaning products, garbage disposal, water and sewage treatment, education, health 

care, entertainment and other services. It is important because each person impacts the environment 

every day. 

4. Investigate the shelter icon:  Why is it important to count the amount of space used? The size of the dwelling                                                               

impacts land development, and energy and resources are used to construct and operate buildings. 

5. Investigate the mobility icon:  What type of transportation is included?  What is emitted by the transportation 

vehicles? Riding a bike to flying.  Greenhouse gasses. 

 

Now go back to the beginning page and select CALCULATE YOUR FOOTPRINT. As you work through footprint cal-

culation find answers to the following questions from the More Info icons on each page.  The More Info information 

changes as you work through the calculation so check it before answering the footprint question. The question num-

bers match the page of the footprint calculation. 

1. Compare the footprints of people who eat meat and those who donôt.  It only takes 40% of the resources to 

produce the same amount of plant-based food as animal-based food. By eating smaller amounts of or-

ganically raised animals, we can reduce our impacts. 

2. Why will people who eat a lot of processed food have a larger footprint? Because the food travels approx 

2500 km before it lands on a plate.  There are a lot of resources used in the packaging and processing of 

these foods. Why does the use pesticides and synthetic fertilizers in food production increase the foot-

print of people who eat the food produced?  They take a lot of energy to produce and apply. What quan-

tity of greenhouse gasses will one transport truck send into the atmosphere in one food shipment?  5 

tones 

3. What are two effective ways to reduce your goods and services footprint?  Composting and recycling 

4. What would happen if you kept increasing the number of people who lived with you in your home?  The result-

ing population would increase our overall footprint, leaving fewer resources per person. 

5. Why are apartment buildings more energy efficient than single dwellings?  Their shared walls tend to de-

crease the surface area exposed to heat and cold. 

 

 

 

 

 

 

WebQuest Ecological Footprints  

potential answers 
UNIT 1-1-3 
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6.     Why does riding a bus reduce your ecological footprint?  How do you get to school? One city bus can carry 

        40 persons. If these people ride the bus rather than driving alone, greenhouse gas emissions are  

         reduced by about 50 tonnes per year.  

7. How does car pooling reduce greenhouse gas output?  The resources that go into the roads and  

         vehicles are shared by all passengers. 

8. What is your ecological footprint? How does it compare to others in Canada?   

9. Find the global population. If everyone had a footprint like yours, how many earths would we need to support 

us? 

Ecological Footprint: How do we compare? 

 

 

 

sourceï Wikimedia Commons 

World map of countries shaded according to their ecological footprint in 2006 (published on 25 Novem-
ber 2009 by the Global Footprint Network). It is measured by the amount of global hectares that are af-
fected by humans per capita of the country. Lighter shades denote countries with a lower ecological 
footprint per capita and darker shaded for countries with a higher ecological footprint per capita. The 
total ecological footprint (global hectares affected by humans) is measured as a total of six factors: 
cropland footprint, grazing footprint, forest footprint, fishing ground footprint, carbon footprint and built-
up land. 

http://en.wikipedia.org/wiki/ecological_footprint
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Outcomes (Unit  One  - outcomes) 

RW6.2 Contribute to initiating and guiding change in local and global communities regarding environmental, social, 

and economic sustainability. 

RW8.1 Analyze the social and environmental consequences of living in the Canadian mixed market economy based 

on consumerism. 

RW8.2 Assess the implications of personal consumer choices 

RW8.3 Critique the approaches of Canada and Canadians to environmental stewardship and sustainability. 

USC 8.6 Examine and assess the concept of sustainability from many perspectives, and develop an understanding 

of its implications for the well-being of self, others, and the environment.  

AP 8.10 Design, implement, and evaluate three seven-day action plans that establish multiple supports for responsi-

ble health action related to ...sustainability...  

CR 6.1 and CC8.1 Create various visual, multimedia, oral, and written texts 

that explore, Identify, social responsibility, and efficacy 

Assessment 

Have students reflect in writing on:  1) the question "What can we do?", 2) 

the ways the class and their activities helped to answer the question, 3) how 

they feel about their action plans, and 4) if there are other important ques-

tions  

Respond to these individually. 

Materials 

- ecological footprint information from previous lesson 

- Green Tips from Earthday Network (attached) 

- benefits chart (attached) 

- chalkboard 

Resources 

Royal Saskatchewan Museum 

http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf 

 

Earthday Network: Every Day For Everybody 

http://www.earthday.org/ 

 

Saskatchewan Eco-Network 

http://www.econet.sk.ca/eco-ed/student_resources.html 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
http://www.royalsaskmuseum.ca/gallery/life_sciences/footprint_mx_2005.swf
http://www.earthday.org/
http://www.econet.sk.ca/eco-ed/student_resources.html
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Background 

This activity is designed to induce creative thinking regarding what can be done about our ecological footprints.  The 

students have  calculated their footprints and are aware of how many earths would be needed to sustain their way of 

living.  We are all capable of  reducing our ecological footprint; however it does require a conscious effort. 

 

Learning event 

Set: 

Ask the students to hand in their Ecological Footprints and calculate a class average.  

While you are calculating, have the students discuss  the significance of the results, for themselves and future gener-

ations. 

 

Method: 

1. Have the students prepare a chart that will track their (or their family's) current ecological footprint (included).  

The students will keep track of their day to day activities to see if they can reduce their ecological footprint.  Their 

activities should be tracked for one month.  At the end of the month, each student will re-calculate their footprint 

and place it beside the current footprint.  Keep this activity going for the entirety of the unit; then expand it to the 

remainder of the school year.     

2. Brainstorm ways in which the students may take action to reduce their ecological footprint.  What can they do as 

individuals?  What can they do with their families?  What can you do as a classroom community?  What can you 

do as a school community?  Record responses on óboard.                                                                       

3. Compare and contrast studentsô ideas with the ógreen tipsô presented by the Earth Day  Network, attached on 

page  17. What further ideas can be added? Did students have ideas not included in the Green Tips? 

4. Divide the class into 5 groups. Tell them that now they will determine some of the direct benefits to people that 

lessening ecological footprints can accomplish.. Give each group a chart paper and have them examine points 

from the green tips and fill in the chart  on the last page of this lesson.  

5.     Have the groups share their findings with the class and post them in the room as reminders that lessening          

        footprints doesnôt mean lessening enjoyment of life.      

6.     Expand on the studentsô ideas and begin to take action as a classroom community.  examples:   

 - walking or biking to school (if possible)  

 - reducing consumption of materials                                              

 - reusing and recycling as much as possible             

 - unplugging any technology when not in use               

7. Have each student create a personal or family action commitment to make a difference.  They can use their    

        chart (step one) to track their actions.                                                   
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1. Replace inefficient incandescent light bulbs with efficient, Energy Star-approved CFLs or LEDs ô reduce your 

carbon footprint by 450 pounds a year. 

2. Car pool, use public transportation or drive a fuel efficient car ô reduce your carbon footprint by 1 pound for 

every mile you do not drive. 

3. Conserve paper by using both sides of a page in your notebooks. Buy 100% post consumer recycled paper. 

4. Organize to have healthy food served in your school district and reduce the availability of junk food, sodas, 

and other unhealthy options.  

5. Convince your school district or office building to choose reusable utensils, trays, and dishes in the cafeteria. 

6. Collect used printer, fax, and copier cartridges to recycle. 

7. Inquire about non-toxic cleaning products and buy them for your house. They clean as well óor better ô as the 

toxic kind! 

8. Organize a neighborhood tree planting ô trees absorb CO2 and provide a home for wildlife.  

9. Keep your tires properly inflated and get better gas mileage ô reduce your carbon footprint 20 pounds for each 

gallon of gas saved.  

10. Change your car's air filter regularly.  

11. Move your thermostat down two degrees in winter and up two degrees in the summer ô reduce your carbon 

footprint by 2,000 pounds  

12. Use a low-flow showerhead because the less water you use, the less energy required to heat the water ô re-

duce your carbon footprint 350 pounds a year  

13. Buy local products with less packaging and recycle paper, plastic and glass ô reduce your garbage by 10% 

and your carbon footprint by 1,200 pounds a year. 

14. Buy local organic food because the chemicals used in modern agriculture pollute the water supply, and re-

quire energy to produce.  

15. Teleconference instead of traveling. For must-go trips, keep track of the miles driven and flown and buy 

"carbon offsetsô. 

16. Convince teachers to include the environment in their lesson plans. Get environmental curriculum at 

www.earthday.net. 

17. Lobby your school board to incorporate green building practices. 

18. On Earth Day, venture to a park, fly a kite, ride a bicycle, clean-up trash at a local stream or nature setting. 

19. Make a Tire Swing. Have any old tires lying around? Objects that were destined for the garbage can be re-

used for entertainment.  

20. Use organic-cotton bags - or ones made of any other sustainable fabric like hemp ô for your shopping. 

21. Pay your bills online. If every adult in the did this, weôd save a lot of carbon capturing trees. 

22. Run your dishwasher or washing machine only when they are full, and buy Energy-star appliances when it's 

time to renovate. Your pocket will notice! 

23. Reduce, Reuse, Recycle. Living by the 3 óRôsô of environmentalism are the easiest, fastest ô and cheapest! ô 

way to go green.  

24. Stop your junk mail! How many unwanted catalogs and commercial letters do you get every get? Sign up for a 

"mail preference service" to reduce the amount of unnecessary mail and save tons of paper every year!  

 

Earthday Network: Green Tips 

 http://www.earthday.net/ 

http://act.earthday.org/act/1294686649/eat-more-local-food
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Green tip 

number 

Green tip Benefits to  

Earth 

Benefits to people 

    

    

    

    

    

From the Earthday Network's green tips, choose five that your group feels directly benefits 

people and the earth. Fill the chart with the information your group discusses. 
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Outcomes (Unit  One  - outcomes) 

RW6.2 Contribute to initiating and guiding change in local and global communities regarding environmental, social, 

and economic sustainability. 

RW8.1 Analyze the social and environmental consequences of living in the Canadian mixed market economy 

based on consumerism. 

RW8.2 Assess the implications of personal consumer choices 

RW8.3 Critique the approaches of Canada and Canadians to environmental stewardship and sustainability. 

USC8.6 Examine and assess the concept of sustainability from many perspectives, and develop an understanding 

of its implications for the well-being of self, others, and the environment.  

CC8.1 Create various visual, oral, written, and multimedia (including digital) texts that explore identify (e.g., Telling 

Oneôs Life Story), social responsibility (e.g., Examining the influence of Popular Culture), and efficacy (e.g., Creat-

ing Turning Points). 

Assessment 

Have students assess the results of the class activities (world map tracing foods, tomato game and energy webs) in 

terms of: 

¶ benefits and issues related to imported and locally produced foods in relation to the pillars of sustainable devel-

opment: economy, environment and community. 

¶ areas of further information need and possible sources 

Use the chart provided at the end of this lesson. 

 

Materials 

- Green Tips from Earthday Network  

- The travelling Tomato Game (attached) 

- world map 

- popular food items with place of origin cards 

- chart at the end of this lesson 

 

Resources 

óThe Traveling Tomato Gameô reprinted with permission of Falls Brook Centre of New Brunswick 

http://www.fallsbrookcentre.ca/  

Background 

This lesson focuses on the footprint of food production, packaging, transportation, and consumption. Students will 

explore the elements that constitute the ecological footprint for food. 

Most food that they see at the beginning of the lesson is mass produced in huge fields, by huge companies in far off 

places. Often chemicals are applied to control pests, to apply nutrients to poor soils, to help ensure that the food is 

uniform looking, and to help ensure that food can be transported great distances. Foods such as tomatoes are picked 

before they ripen so that they can be shipped before they spoil.  Foods such as bananas are sprayed with an insecti-

cide so that insects are not transported along with the food. Food is transported and imported in large quantities by 

other large companies. Because of this volume of food, when it gets to the store, it often costs less than food grown 

locally and organically, although its quality  and flavour may be not as good, and often is not. 

Fact: In a largely agricultural province, 

80-90% of the food Saskatchewan 

produces is exported and 80-90% of 

what we consume is imported. 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_6.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
http://www.fallsbrookcentre.ca/
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Learning Event 

 

Set: 

Fact: In a largely agricultural province, 80-90% of the food Saskatchewan produces is exported and 80-90% 

of what we consume is imported. 

1. Have on display examples of popular foods on front desk for all to see (1-2 items for each two students). Each 

food item has an accompanying card identifying its country of origin. As well, put a world map on board. 

2. Put the above fact on the board and ask students to write  down their response, TRUE or FALSE. Survey their  

responses. Did they know? Are they surprised?  

3. Tell students that the rest of this unit will focus on this fact  and that they as students can use what they learn to 

help correct the imbalance suggested by this fact, and to discover sources for the best food available in our  

province. 

 

Method: 

1. Have students examine the ógreen tipsô from the previous lesson and their own generated ideas and determine 

which factors connect directly or indirectly with food production, transportation and consumption (e.g. transporta-

tion, processing of food, cloth shopping bags, buying local products to avoid over packaging, etc.).  Explain that 

all factors contribute to the ecological footprints of food.  

2. Then, do one example. Have pairs of students: 

¶ choose 1 or 2 food items from the front desk 

¶ using the information on the food's name card, attach the name card on the country on the world map  

¶ place a string from the country to your community in Saskatchewan 

¶ determine the distance the food travels from source to store 

 

The distance the food item travels is one part of its ecological footprint.  Have students list other factors of the food 

item's footprint, e.g. how it is grown, packaging, inks, preservatives, and so on. 

 

3. Do "The Traveling Tomato Game" (included on the next page) and after the discussion, have students create an 

energy web, as in the example provided on page 22, for the imported tomato and the locally grown organic to-

mato.  Encourage them to generate as many energy inputs that  they  can for each. Then compare and contrast 

their webs. 
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The Traveling Tomato Game 

Description 

In this activity, your class will enact two short skits of a tomato's journey through the global food system. During the 

first enactment, students will follow the 

steps of a tomato grown in Mexico, and 

eventually sold to a consumer in Saskatch-

ewan. The second skit will follow the jour-

ney of a tomato grown and sold within 

Saskatchewan. Photocopy and cut out the 

materials needed on the next two pages. 

Objective 

To energize and excite the students, while 

introducing the idea that our food travels 

great distances from the earth's floor to the 

retail store. Also to explore the problems 

associated with importing food from far 

away, and to give the students an under-

standing of how their personal choices 

have a global and environmental impact. 

 

Part One 

1. Keep the class seated at their desks. Pass out the first three role cards of óPart Oneô to three students at the 

front of the class (or what will be the beginning of the tomato journey). Give the last three role cards to three 

students at the back of the class (or what will be the end of the tomato journey). All students in the middle will be 

transporters. 

2. The student with the óMexican Farmerô role card is the first person in the tomato journey. This person gets the 

green tomato cut-out, and follows the directions on the card, and reads their script. 

3. The óMexican Farmerô will pass the tomato to the holder of card #2, the óCompany Ownerô. After following the 

steps on the card, they will pass the tomato to the holder of card #3-The Truck Driver. 

4. This óTruck Driverô gets the tomato, and begins passing the green tomato to the student beside them. Each stu-

dent should be passed the tomato once. Make it known that every time the tomato is passed from each óTruckerô 

the student passing the tomato must say that the tomato has traveled 100 kilometers more, adding as they go. 

Tell the students that they must say the distance of the tomato when it reaches them (i.e.100km, pass tomato, 

200km, pass tomato, 300km etc). 

5. Keep passing the green tomato up and down the rows until it reaches the óWarehouse Ownerô. This student 

takes the tomato, stands up, and puts the tomato on a desk at the front of the classroom and follows the direc-

tions on their card. This is when the teacher exchanges the green tomato with a red one.  

6. óWarehouse Ownerô passes red tomato to óGrocery Store Owner' who in turn "sells" it to the consumer. 

 

Part Two 

Do the exercises again, however, there are only two roles to fill. The óLocal Organic Farmerô begins the exercise with 

a red tomato. Part two is short because the Farmer lives very close to the grocery store and sells directly to the gro-

cery store owner. The farmer also only picks his tomatoes when they are ripe for harvest. 

¶ Local Organic Farmer begins with the red tomato and reads their script. 

¶ The Farmer passes the tomato to the óConsumer,ô and they read their script. 

 

ñThe impacts of climate change and the rapid 

depletion of fossil fuels clearly indicate that we 

need to de-carbonize our food system now. 

Reducing global food miles is a good place for 

local communities to start this transition.ò  

- Christiana Miewald, Centre for Sustainable 

Community Development, SFU 
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A taste test would be great if the class does  this exercise when local, organic tomatoes are available! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Questions/Points of Discussion 

¶ If the students are not familiar with how far away Mexico is, show them on a large map or the globe. 

¶ Ask the class which of the two production systems seems healthier for the environment? Why?  

¶ Explain that if they were to buy local organic produce it would only travel around 100-200km, and the exchange 

would happen directly between the local farmer and the consumer. 

¶ Why are food costs so low, and why do grocery stores most often choose to import their produce?  

¶ When might food grown in far away places be more environmentally responsible (e.g. tomatoes in winter)? How 

can we learn more about that? 

¶ Ask the class if they've been to a local farmer's market? What did they see and/ or buy? 

 

Extension ideas  

¶ Have students generate ideas about how to find supplies closer to home (e.g. their own gardens, community 

gardens, supporting producers, and so on) Check out the Food Miles Website for Saskatchewan. 

http://foodmiles.saskorganic.com/content/consumers


 21 

contents 

#1 Mexican farmer (Carlos) 

ñLook at all these green tomatoes I have 

to pick today. Theyôre not ripe yet, but I 

have to pick them anyway. But first I need 

to spray them with pesticides to keep the 

bugs away. ñ 

PASS TO STUDENT WITH CARD #2 

#2 Boss (Juan) 

ñhank you for the tomatoes Carlos. Keep 

working hard, we have lots of deliveries to 

make. We must get the tomatoes to the company ware-

houses. These tomatoes have to be in Canada by next 

week.ò 

PASS TO STUDENT WITH CARD #3 

#3 Truck Driver (Mark) 

ñItôs a long drive to Canada. These tomatoes 

have thousands of kilometres to travel. Every truck must 

be refridgerated.ò 

PASS TO STUDENTS WITH NO CARDS 

(OTHER TRUCK DRIVERS) 

#4 Warehouse Owner (Jim) 

ñThese tomatoes are still green. Before I 

can deliver them I need to gas them for 24 

hours to help them ripen. Then, I need to package many 

of them in individual plastic  and cardboard containers 

before our trucks take them to the stores" 

PASS TO STUDENT WITH CARD #5 

#5 Grocery Store Owner 

ñWow, these tomatoes have traveled more 

than I have! It seems strange to buy a 

product from far away that we could have 

grown in our own country.ò 

PASS TO STUDENT WITH CARD #6 

#6 Consumer 

ñHere I am in the grocery store. I need 

to find some tomatoes to make spaghetti 

sauce. Hereôs one...itôs kind of hard, and 

from far away...but itôs the only tomato 

available.ò 

END 

#1 Local Organic Farmer (Sylvia) 

óIôve been taking care of this tomato since 

I planted it in the spring. Now itôs red and 

ripe to pick. Tomorrow Iôll take it to the 

local market and sell it to someone from 

the community.ô 

PASS TO STUDENT WITH CARD #2 

#2 Consumer 

óI love coming to the farmerôs market...look 

at all this beautiful produce! I also get to 

see friends, and meet new people from the 

community. Hi Sylvia, your tomatoes look 

great, I think Iôll buy some for lunch.ô 

END 

PART ONE 

PART TWO 
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Instructions: Like the example provided below, create two energy food webs, one for a locally 

grown tomato and one for an imported tomato.  Compare and contrast the webs.  What does 

the web illustrate about the cost of the tomato? 
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category imported locally produced more information 

needed 

and possible sources 

benefits 

environment 

   

benefits 

economy 

   

benefits 

community 

   

issues 

environment 

   

issues 

economy 

   

issues 

community 

   

other?    

Assessing  Class Results and Comparing Imported and Locally Grown Foods 

NOTE: As you fill out this form, note any areas that require further information. 
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Outcomes  (Unit  One ïoutcomes) 

RW8.1 Analyze the social and environmental consequences of living in the Canadian mixed market economy based 

on consumerism. 

RW8.2 Assess the implications of personal consumer choices. 

RW8.3 Critique the approaches of Canada and Canadians to environmental stewardship and sustainability. 

USC8.6 Examine and assess the concept of sustainability from many perspectives, and develop an understanding of 

its implications for the well-being of self, others, and the environment.  

CC8.1, CC8.2, CC8.3, CC8.6  - goal: Compose and CreateðEnglish Language Arts (ELA) See link for descriptors 

 

Assessment 

1. The oral presentation rubric is listed below.  Total obtainable marks = 16 

2. Student discussions - Were they surprised with their discoveries? Did the activity promote interest/ action among 

students? What more could be done? 

3. Teacher assessment of ELA  strategies for  the creating process. 

 

Materials 

3-5 fruits (with labels) 

3-5 vegetables (with labels) 

Chalk board 

Internet Access 

World map 

City map 

PowerPoint or poster presentation materials 

 

Resources 

Food Miles: Growing Local Food Connections- grades K-8, at: 

http://www.fallsbrookcentre.ca/foodmiles/docs/Food%20Miles%20Module.pdf 

with permission from Falls Brook Centre, New Brunswick 

Food Miles: Locally grown and Organic sources in Saskatchewan: 

http://foodmiles.saskorganic.com/content/consumers 

Background 

Food is continually imported and exported among countries.  By the time the produce that we see in our grocery 

stores has traveled from field to feast it has traveled a great distance. The transportation of food has an impact on 

our environment, leading to an increase in the production of greenhouse gasses. 

This activity requires students to do research on a variety of fruits and vegetables, becoming more aware of the fac-

tors involved in transporting food. 

 

 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
http://www.fallsbrookcentre.ca/foodmiles/docs/Food%20Miles%20Module.pdf
http://foodmiles.saskorganic.com/content/consumers
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¶ the length of the journey for each fruit or vegetable to your city or town, assuming that shipment is along major 

routes. The transport distance will be different than the straight line distance previously identified.  

¶ the different vehicles that the produce travels on during its journey. 

¶ an estimate of the greenhouse gas emissions for every kg of the fruit or vegetable for each mode of transport 

during the journey (see calculator attached on the next page). 

¶ Is the fruit or vegetable produced in Saskatchewan? 

¶ What, if any, chemicals or radiation are used on the produce before, during, or after transportation?                   

¶ What conclusions can you  draw from this research in terms of the impacts of our consumerism and how individ-

ual consumer choices connect to environmental stewardship.  

7.    Providing a copy of the attached rubric, have students prepare a presentation for PowerPoint or poster                                 

 based on their research. As each group presents, have  opportunities for  questions and answers. 

 

Alternative method: 

1. Students may visit their local grocery stores, locate the assigned fruit or vegetable and ask the produce manag-

er: 

¶ where the food comes from? 

¶ who the supplier is and why they buy from them?  

¶ how it is transported?  

Learning Event 

 

Set: 

Place a variety of fruits and vegetables  

on a table in the front of the classroom.   

 

Method: 

1. Hold up each item and ask the students where they think each 

came from.  Write studentsô answers on the board in chart form 

(there may be more than one answer for each fruit or vegeta-

ble; write all answers on the board). 

2. Have students examine the stickers on each fruit and vegetable 

to determine the items country of origin. 

3. Have students determine the straight line distance from the 

country of origin of the fruit and vegetable to your city or town 

from the world map. (Google maps works great).  

4. Discuss the way in which each item may have traveled to the 

store (plane / train / truck).    

5. Place the students into groups.  Assign each group a fruit or 

vegetable to research.  Each group will be asked to orally pre-

sent their research to the class.  This activity should take one 

day for research and one day for presentations.  

6. Have students use the Internet to research the following: 
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¶ what volume the store purchases in one shipment of that product 

¶ if there are local or regional sources of the same item that could be sold? 

It  would be great to have several stores visited. If students cannot find answers to their questions regarding source 

and transport, have them contact the supplier (e.g. Sysco) to determine the answers to their questions. In class, stu-

dents can  compare and contrast their findings, noting the stores that would consider local and regional alternatives 

to the foods from a distance. 

 

2. Have students calculate the greenhouse gas emissions for  one 

       kilogram of  their assigned product .If the manager did not know how the   

       product was transported, have  students decide on the most likely  

       method, or  calculate several transport methods. 

  

3. After students have determined the emissions for one kilogram, have them calculate the emissions for the  vol-

ume purchased in one shipment, based on the managerôs statement in number 1 above. 

 

4. Determine which methods  of transport are the best choices. 

 

5. Have students use the Internet to locate further information about growing practices, concerns, benefits, etc. of t      

the assigned fruit or vegetable. 

 

6. Have students determine the conclusions they can draw from this research in terms of the impacts of consumer-

ism  and how individual consumer choices in relation to food connect to environmental stewardship. 

 

7. Have students present their research in class and assess using the rubric attached.  As each group presents, 

have  opportunities for  questions and answers. 

 

 

Discussion and further research 

1. Debrief the above activities by having students reflect on what they are learning about food and its ecological 

impact. 

2. Have students examine the greenhouse gas emissions and determine the modes of transport that have the 

smallest ecological footprint, and list foods that already use those modes. 

3. Have students generate ideas to reduce the ecological footprints of foods we consume and determine how they 

might commit to acting on these ideas (e.g. not buying imported as much, growing own, and so on). 

4. Determine local, organic  alternatives to assigned produce.  For example, what locally available fruits provide 

vitamin C or other nutrients that we get from imported produce? 

 

 

http://foodmiles.saskorganic.com/content/consumers
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Food Miles Calculator 

(with permission from Falls Brook Centre,  New Brunswick) 

Transporting food long distances guzzles fossil fuels and emits greenhouse gases that contribute 

to climate change. We challenge you to do the math and figure approximately how many greenhouse gas emissions 

are  

produced as your food travels to make it to your plate. 

 

Here are four simple steps to calculate the environmental impact of your food miles. 

1. Check the label- where did your product come from? 

2. Look it up on the chart- how many kilometers did your food travel from its origin to 

       your house (use the distance chart)? 

3. Which method of transportation did your food use to get here? Plane, boat, train, truck? 

4. Now you are ready to do the calculations: 

 

Km traveled multiplied by Green House Gas (GHG)  emissions (see table below) 

 

 

Grams of GHG emissions  

per  km  

traveled for each kg of 

food 

PLANE -1.1010 

BOAT-  0.1303 

TRAIN - 0.0212 

TRUCK - 0.2699 

(Environment Canada 

2002)For example: 

If a kilogram of tomatoes from Mexico travels 4200 km to reach the consumer and it travels 

by truck we multiply the distance traveled by 0.2699. 

1 kg x 4200 km x 0.2699 = 1129.8 grams of GHG emissions 

That means that 1.1298 kg of GHGs are emitted to the atmosphere, more than the weight of the  product itself. 

 

 

 

 

 

NOTE: 

See Unit 2 for more information and activities concerning Green House Gases 

and emissions  
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organization 

of oral 

presentation 

Audience cannot 

understand presen-

tation because 

there is no        

sequence of     

information. 

Audience has diffi-

culty following 

presentation be-

cause presenters 

jump around. 

Students present 

information in logi-

cal sequence 

which audience 

can follow. 

Students present 

information in logi-

cal, interesting 

sequence which 

audience can fol-

low. 

 

 

evidence  of  

research 

and  

comprehension 

Students do not 

have grasp of infor-

mation; students 

cannot answer 

questions about 

subject. 

Students are un-

comfortable with 

information and are 

able to answer only 

rudimentary ques-

tions. 

Students are at 

ease with expected 

answers to all 

questions, but fail 

to elaborate at 

times. 

Students demon-

strate full 

knowledge (more 

than required) by 

answering all class 

questions with ex-

planations and 

elaboration. 

 

 

conclusions 

linking 

food procurement 

and consumption 

to  

stewardship 

 

 

 

Students have not 

clearly thought 

about the connec-

tion between food 

procurement and 

consumption and 

environmental  

stewardship and 

have no clear con-

clusion  

Students demon-

strate an under-

standing that  con-

sumer behaviours 

in relation to food 

connect to environ-

mental concerns 

but do not give 

clear and concise 

reasoning. 

Students provide  

an argument  con-

necting consumer-

ism in relation to 

food with environ-

mental stewardship 

providing clear 

reasoning. 

Students have 

arrived at clear, 

concise conclu-

sions that are well 

stated and support-

ed with examples.  

 

 

visuals 

 

 

Students use su-

perfluous graphics 

or no graphics 

Visuals have errors 

and/or are untidy, 

hurriedly prepared. 

Students use 

graphics but do not 

support text and 

presentation. 

Some attempt was 

made to organize 

the visuals. 

 

 

 

Studentsô graphics 

relate to text and 

presentation. 

Visuals are tidy 

and clearly connect 

to the presentation 

topic. 

 

 

Studentsô graphics 

explain and rein-

force text and 

presentation. 

Visuals  are engag-

ing and well done 

with care and at-

tention to detail. 

 

 

 

 

 

 

 

 

TOTAL 

 

name(s)_____________topic_____________ date________ 

     criteria      1        2                            3                         4                       

 

NOTE: This assessment can be completed by peers and/or teacher . 



 29 

contents 

Outcomes  (Unit  One  - outcomes) 

RW8.1 Analyze the social and environmental consequences of living in the Canadian mixed market economy based 

on consumerism. 

RW8.2 Assess the implications of personal consumer choices 

RW8.3 Critique the approaches of Canada and Canadians to environmental stewardship and sustainability. 

USC8.6 Examine and assess the concept of sustainability from many perspectives, and develop an understanding of 

its implications for the well-being of self, others, and the environment.  

CC8.1 and CC8.5 Create and present a variety of visual and multimedia presentations including an illustrated re-

port, a role play that ends with a tableau, a dramatization, presentation software, a newscast with adequate detail, 

clarity, and organization to explain , to persuade , and to entertain (e.g., a humourous incident). 

Assessment 

Peer assess Task 2. Each of the six requirements will 

be awarded 5 marks, along a continuum. 

5= the WOW factor (surprising!) 

4= well done 

3= average 

2= weak 

1= poor 

Record key points of student reflections. 

Materials 

A variety of travel brochures 

Posters for festivals 

Brochure of your community 

 

Saskatchewan Tourism websites: 

http://www.sasktourism.com/ 

http://www.northern.sask.info/ 

http://www.southwest.sask.info/ 

http://www.westcentral.sask.info/ 

http://www.southeast.sask.info/ 

Background 

The food that we see in our local grocery stores has often traveled a great distance from field to table.   We often see 

beef in our grocery stores that was raised in Saskatchewan, shipped to Alberta for processing and then shipped back 

to Saskatchewan for consumption.  This impacts the environment and also our communities and economies because 

the work of processing and the income earned is done elsewhere, minimizing the economic benefits in our communi-

ties to the local transportation and retail businesses. 

 

https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=social_studies_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=health_education_8.xml
https://www.edonline.sk.ca/webapps/moe-curriculum-BBLEARN/index.jsp?view=outcomes&lang=en&XML=english_language_arts_8.xml
http://www.sasktourism.com/
http://www.northern.sask.info/
http://www.southwest.sask.info/
http://www.westcentral.sask.info/
http://www.southeast.sask.info/
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Learning Event 

 

Set:  

Put on board lesson title "Food Miles: Only One Part of the Picture".  Tell students that they will explore this state-

ment. Gather local travel brochures and festival posters from travel agents or tourist visitor centers. Distribute the 

literature to the students and ask them to analyze the brochures and posters and discuss what they have in common.  

Then compare brochures or posters from your community. Arrive at the conclusion that brochures and posters try to 

entice people to visit, and to sample what the region has to offer, and present information in a positive light. 

 

Method: 

Tell the students that they will have, in small teams,   the task to explore two alternatives for a culinary arts festival in 

2050.  The festival will have chefs preparing foods that people can sample and enjoy. They may want to examine 

how such events are presented in websites to give them ideas. 

 

Task One 

Work in teams of 3 or 4 to create a poster for a culinary arts festival in 2050. The poster will describe the features 

visitors can expect if we keep with the current trend of purchasing 80-90% of our foods that travel an average dis-

tance of 2400 km to our communities.   

 

In this poster the students should include: 

¶ a description of foods, their qualities and how quality is ensured 

¶ how the festival contributes to the regionôs economy, its people, and its environment 

¶ what makes the festival unique in the province and the country 

¶ how visitors to the festival will benefit  

¶ why they will wish to return the next year to the festival 

¶ an attractive, eye-catching presentation that includes graphics (fonts, photos, drawings, etc.) 

 

Task Two 

In the same teams of 3 or 4 create another poster for a culinary arts festival in 2050, describing the features visitors 

can expect if we change current policies and habits, by 2050, to ensure that 80-90% of what we consume is from 

local, organic sources.  In this poster the students should include the same categories as before: 

 

¶ a description of foods, their qualities and how quality is ensured 

¶ how the festival contributes to the regionôs economy, its people, and its environment 

¶ what makes the festival unique in the province and the country 

¶ how visitors to the festival will benefit  

¶ why they will wish to return the next year to the festival 

¶ an attractive, eye-catching presentation that includes graphics (fonts, photos, drawings, etc.) 
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Presentation and Discussion  

1. Have the board divided into the two categories. 

2. Have students present their posters to the class and place in under the appropriate category on the board. 

When all have finished, ask students to reflect on the challenges they had doing the assignment, and how the 

two tasks, differing only in how food is sourced, compare and contrast as to challenges and key learning that 

emerges, both in terms of the tasks themselves and also in terms the value of food sourcing.  

3. Re-direct students to the lesson title, have them reflect on its validity and create a web that describes other parts 

of the picture, as a closing activity as a class. 

4. As students are debriefing, summarize their comments on the board.   












